URM status: Students were categorized as URM if they were members of a traditionally under-represented ethnic/racial group, including African American, Hispanic, Hawaiian/Pacific Islander, Native American, and Alaska Native. All other students of Caucasian and Asian ethnicity, along with International students were categorized as non-URM.
Generation status: Students were considered first-generation if neither of their parents received a bachelor's degree, while continuing-generation students had one or both parents with a bachelor's degree.
Rural/urban high school location: Students were categorized based on having attended a rural, urban, or other high school. We used an urban/rural school lookup tool (www.usac.org) to designate each high school as rural or urban based on the Federal Communication Commission definitions: rural schools are located in an area with a population of less than 25,000 people, while urban schools are located in an urbanized area or urban cluster with a population greater than 25,000 people. The "other" category of high school location included students who received their GED or attended home school, online high school, or an international high school, for which we did not have location information. The number of students in the "other" category was very small, so they were combined with the urban group in order to test the effect of attending a rural high school on student expectations.
ACT/SAT scores: Cumulative ACT scores were used, if available. When ACT was unavailable, SAT scores were converted into an ACT equivalent.
GPA: College GPAs were converted to z-scores based on all the students in the sample with college GPAs. For students without college GPAs, high school GPAs were converted to z-scores based on all the students in the sample with high school GPAs. A z-score represents the number of standard deviations the student's GPA is above or below the mean for that group of students.
Exam scores: Each student's exam average for the course was calculated, excluding missed exams. These exam averages were then converted to z-scores within each course section to account for variation in exam averages across sections.
Course grades: Course letter grades were converted to a standard 4.0 numeric scale in which A+ was equivalent to 4.33, A to 4.00, A-to 3.66, B+ to 3.33, B to 3.00, and so on. Students who received an F or dropped the course were assigned the same score on the scale (0.33).
Appendix 3: Accounting for model assumptions.
To address issues of collinearity, we examined bivariate correlations among all independent variables. In any cases where two independent variables had a correlation coefficient above 0.3, we dropped each variable individually and re-ran the models to ensure that these variables were not masking the significance of a correlated variable. In all cases, the conclusions remained the same, so all variables were left in the model. Student responses to the expectations questions violated normality assumptions, so we re-ran the models using transformed data (i.e., arcsine transformations for percent of in-class time and natural log transformations for out-of-class hours). Since the results of these models produced the same conclusions as the models with nontransformed data, we report the results of the non-transformed data for simplicity.
Appendix 4:
Results of general linear models predicting student expectations about time spent on in-class and out-of-class activities. Estimates represent unstandardized B coefficients ± SE and should not be compared among predictors, but relative to the categories or scale of each predictor. For categorical variables the coefficients represent the change in the dependent variable compared to the reference group. For continuous predictor variables, the coefficients represent the change in the dependent variable per one unit increase in the predictor. Bold typeface represents significant effects p < 0.05.
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